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Back from the jungle tired but refreshed
I started to enjoy teaching

On this paper I would like to focus on my reflections and learning I have had during the course time in regard to English, teaching and teaching English. Even though, I will attempt them as separate elements, they become an atom when we reflect on the learning process of a second language. 
That is, as a teacher, my reflection on the teaching process and all its stages are from a learning perspective or point of view. For example, when I learn something new from the English language I automatically think of transmitting my new knowledge to my students. Furthermore, I think of “how” they could learn it better and in what context it is more significant for them. So, all my reflection on the teaching English process is related to the learning process and the learner’s needs, styles and motives.

 The English language as any other standardized language has particular grammatical, linguistic and cultural aspects. Either grammatical or cultural these aspects from the English vary from Spanish. For example, one thing in which English differ from Spanish is the word stress is form. In English the stress is on the whole syllable while in Spanish it is on a specific vowel sound. In an English sentence we stress every content word while in Spanish we do not. Moreover, en English we have rising intonation as well as falling intonation; for instance, in a WH question the intonation goes down, but in a yes/no question the intonation is the opposite. On the other hand, when looking to a word in English we find out three characteristics: meaning, form and use; and this is not convergent with Spanish. 
The general sentence structure is another aspect that English share with the Spanish language: it has a subject, a verb and a predicate. Nevertheless, a difference is that in Spanish we do not need to use the subject of the sentence in every little sentence of a text and in English it is nearly mandatory to do so. 

Why am I doing a comparison-contrast of these two languages?  
One reason is that teachers need to be aware of this differences as well as similarities between them, because students are experts in transferring almost every linguistic, grammatical and cultural aspect from one language to another when they are learning a language. If teachers are not aware of this phenomenon students could get stuck in their interlanguage; sadly, many teachers that are not native English speakers are in the interlanguage stage of learning a language. 
One interesting thing from the English language is that knowing the phonetic, semantic and syntactic characteristics we could have a variety of playful activities that can help students to internalize and get fluency in the goal language. Such activities we have learned during this week in different workshops at the SIT-TESOL certificate.

In my teaching practice I want to incorporate many different aspects learned so far in the certificate; such as to give instructions but clarify them. CCQ is one of my favorite strategies to make students understanding instruction and doing what we expect them to do. Another strategy to clear up instructions is to chunk them. Too much information at once could be confusing for students, therefore it is necessary to give them in small groups and if possible have student doing the task in parts in a smooth way. Still another strategy in giving instructions we can use according to some tasks is mimics. To show student how to do something helps them to understand better what they have to do and fulfill your expectations as a teacher. 
One more element that we have to take into consideration when designing a lesson is the material or aids that we are using in order to achieved our objectives. I learned that technology is useful when teaching but it can easily be replaced by tradition material we have in our classrooms. For example, we might design a task and use flashcards done by our self. Another material is reading texts that could be authentic, semi-authentic or didactically prepared for a class. I can say that the text is important; however, more important are the activities we plan for students to reach reading comprehension. 
And that can be achieved by following a PDP framework. A listening audio, for example, can be created just with a cell phone and have good results in listening comprehension.
Talking about a cooperative learning language I can say that one of my favorite strategies that I have learned in the SIT-TESOL certification is the TPS. It is wonderful how students get involved in doing a task in which they have to think, interact and share their ideas with a pair and then to the whole class.

Returning to the subject of teaching English and understanding its linguistics, grammatical and cultural aspects applying a framework in designing and teaching a lesson is necessary. I have discovered that even when I knew the meaning, form and use of a single word in English I could not transmit that to my students. 
I consider that the frameworks that I have learned here at SIT-TESOL for teaching vocabulary and speaking “ECRIF” (Encounter, clarify, remember, internalize and fluency), as well as the framework for teaching reading and listening “PDP” (pre, during, post). And a final framework is the recognition-articulation-production used to teach pronunciation.

A successful lesson with the ECRIF framework is that in which students get to the fluency task. I have learned by myself that learning to use this framework is a matter of error and practice that requires the constant reflection on our activities and this will ends in the learning of students. 
The same happens with a reading and listening lesson planed with the PDP framework, the activities have to scaffold students learning. If we use the PDP framework we can scaffold students learning by including the ECRIF fluent system, for example, in the Pre we plan encounter, clarify and remember activities in order to built the schema and set the environment for the during stage. In the post stage of a PDP lesson we might include an internalize activity and a fluent if possible. 
The teaching of pronunciation can be either a whole class or a moment into a speaking, listening, writing or speaking lesson. However, it is important to use a framework, and this is a RAP framework.

My own experience these weeks using these framework has been little painful because I do not get use to new tendencies easily. My learning comes as a matter of practice and awareness of the results that a new framework brings, and the constant reflection on experiencing changes. 
Self-reflection is as important as peer-reflection, but it has to ends in a good practice of feedback. However, some hindrances that we could have is that our peers have to be aware of the process of teaching, otherwise we could just have critical without a scientific base. In my experience with the feedbacks my peers have reminded me many aspects that I needed to manage in a class, such as CCQ instructions and timing my activities in order to achieve the objectives.
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On Thursday evening it was my reading lesson and I had great expectations because I had what I considered my best lesson. We had four students and the whole class was going as planned. The reading had the description of a girl of 25 years old who was looking for a boyfriend and the description of three boys. The objective was SWBAT demonstrate comprehension of the text “Who’s the best boyfriend for Aishia” by answering some detailed questions from the reading in order to describe their own preferences about people. My last activity of the PDP lesson was the one that describe the objective and students were ready to tell the person that best matches to Aishia. When I asked them to tell me the name, Magdalena and Nichole who were in the TPS together did not had a decision. Nichole said that for her was Dino. The another pair of students were Enoc and Nelly; Nelly said that the best boyfriend for Aishia was David the same as Magdalena. Enoc did not tell his perception, but I did not ask him to tell.
 According to the reading the best boyfriend for Aishia was David, but when I heard the diversity of answers I figure out that I could not say any name because I thought it was like imposing an idea. I found out that each student interpreted the information with their own perception or background. For example, Nichole’s option, Dino, is probably because he is the youngest of the three and looks like a teenager. While Nelly and Magdalena thought about David because he was closest to Aishia in age. Besides this divergence of answers, the time for the class was over. I concluded the class by explaining that the decision of Aishia could be David or Dino, and that probably she thinks that Williams (he was 40 years old) is the best boyfriend for her. I learned that in some cases we do not have the answer for a question. And for students it was an opportunity for associating people interests and abilities, which at the end it was part of the objective.
	INTERPRETATION
	GENERALIZATION
	PLAN ACTION

	Something that hindered student’s learning was that probably they were expecting me to say “the right” answer (who is Aishia’s best boyfriend) but I did not do it, because I could perceived many different opinions according to their personal perceptions. Oscar, I wonder if that really hinders their learning or just frustrates them?
	Students sometimes expect that the teacher says the answer to feel that they were not wrong but right, however sometimes we need to make them know that their own perception can vary the answer.
	 I will figure out student’s responses before going to class in order not to be surprised and tell them that in some cases we do not have an absolute true.  I’m also thinking about how you can create opportunities for the students to negotiate the answer instead of the teacher just saying it.

	Another hindrance that I experience in my class was that I could have asked Enoc his opinion about the best boyfriend for Aishia, but I did not do it because of time. And since she is shy she is not going to tell by himself.  Whose learning did this affect?  It sounds like you are saying it hindered your learning as  a teacher.  How so?

	It is necessary to make sure that all students participate in the class. Especially if they are not extroversive. So I need follow the time planned per each stage of the lesson in order to prevent this kind of problems.  What does not participating in activities do for learning?
	In an activity where every student had their own point of view I will have all of the students telling their own story. I will also control the time using a clock intentionally.


	Something that helped students was using scaffold in the DURING stage of the lesson. They knew the vocabulary and understood the differences between interests and abilities. I believe this is true, but I’m wondering how it ties into your description above?

	When we prepare activities that go from the vocabulary and categorize it, students are more probably to understand when they go through the comprehension of the text.
	I will plan my lesson with a PDP framework but at the same time to adapt the ECRIF stages into it.


	I could also consider the fact that students had different answers for the question “who is the best boyfriend for Aishia is a positive thing because they not only comprehended the text, but were able to use cognitive process of learning since they come up with an answer that reflect their personal point of view. This is  a possibility, but how can you be sure?

	Students can develop comprehension of a text and then being able to internalize the content and reflect from a personal point of view.


	I will consider to bring reading passages to developed in students not only finding a fact  or a specific detail, but also texts in which they could reflect about a specific topic and give their own answer in regard to their background and personal point of view.



Dear Oscar,
Thanks for sharing your experiences from last week.  It helps us trainers to understand a little bit better what is going on in your heart and mind.  I noticed that the frameworks and giving instructions were very important for you.  I wonder how it will be for you to implement these in your teaching contexts back home in Honduras?  How will you adapt them to fit you and your students?

Oscar, your description was very vivid.  Thank you for the detail.  You zoom in on a particular moment and describe it in a way that shows how much attention you were giving to your students.  One puzzle I have is about whether or not your hindrances in the interpretations are about you and your learning or that of the students’?  Please try to keep it learning focused in order to hopefully improve the learning conditions in the next class.
You’ve met the requirements for this assignment.  Good luck on your portfolio.
Pura vida,

Amanda
�Very interesting metaphor Oscar.  The three elements are one single entity that have been fragmented into three separate parts.  It makes me wonder what that fragmentation has done to the learning process.


�Oscar, I’m wondering why FMU isn’t applicable to Spanish?  What’s the difference for you?


�I believe that knowing the students’ L1 can help the teacher in certain ways, but it is by no means necessary.  I know various people who teach in other countries and do not know the L1 and have successful learners.  


�Oscar, I completely agree.  Grade the task, not the text.  I am always thinking, how can I create different and more dynamic activities for them to interact with the text and further their reading comprehension?


�Why do you think TPS provokes this reaction?  What does TPS do for the learner?


�This is an interesting point Oscar.  What do you do as a teacher to convey this meaning?  How can you create opportunities for the students to make a connection to what they already know?


�What do these frameworks mean to you?  Where are you in your processing of understanding them?


�It does take a lot of trail and error in order to feel out your way with these frameworks, which is why the ELC is so useful.  It gives us a concrete way to learn from our past experiences and make a conscious effort to improve, try, change or keep our strategies the same.  


�It’s good to know yourself and understand your own learning process.  Thank you for your honesty and openness to try new ideas.


�Great moment to describe Oscar.  This confusion or uncertainty shows brings up a lot of factors that influence learning in regards to the text, task, student pairs, etc.





