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Jumping from theory to significant learning practice

My philosophy on the process of second language acquisition was centered on the teaching point of view, and based on a social interaction theory (Vigotsky & Brunner); however, during the second week on the SIT-TESOL certificate I have learned to focus my attention on a learning point of view. I had the perception that the teaching process had some blanks and even though I have experienced many different strategies on teaching I missed the chance to improve it by just listening to my students needs. So, I needed to view the language acquisition process from the learner’s point of view
.
In order to be successful in achieving the objectives in a lesson, we need to make a connection between the teaching and learning. When planning a lesson, teachers have to focus all the strategies and activities in the students learning process. That is, they have to be aware of the process that underneath the language learning process such as the learning style, student´s needs, and their motivation for learning. On the other, and based on the student´s observation, it is necessary to plan activities and to use strategies that scaffold the learning process. Here is where the most important tool of SIT-TESOL, ECRIF, emerges to help teachers and students in the goal of achieving the target language. 

During this week I have experienced the process of developing a second language from both, learning and teaching points of view. We have attended to different workshops as well as teaching practice as a student and a teacher. As a student I have experienced a systematic process of developing a specific content in a class of language by using different
 activities that have being very significant in the learning process as a student. On the other hand, I have experience the teaching using specific activities from the ECRIF framework of teaching and it has being really exiting.

The ECRIF framework is a useful tool that takes students from activating their previous knowledge to the use of the target language fluently. I experienced this week with students of a low beginner level teaching them “classroom language”. The objective was to have students using 2 or 3 expressions (go out, come in, take out, put in and lend me a …) to request something in a role play about a class. I felt very excited because I saw the growth of students from brainstorming classroom objects to use them in interaction
 activity asking for something and reacting to statements. At the end of the class I felt very pleased to have achieved my gold. My students interact each other giving direction in a role play where one was a teacher and the rest were students. I think the objective was completed because they used five different expressions from the class. Something that strokes me was the fact that students can understand, by using strategies and without listening to a word from their native language. In my English courses of my school I used to start with a 50 percent of Spanish, but in a period of three or five weeks I used an 80 percent of English. My students also learn to use polite expressions while giving directions and asking for something lend.
There are also two new strategies that I learned this week from the workshops: TPS and CCQ. TPS (think, pair and share) is such an important strategy to make students to have students memorize and internalize the target language
. Students work in pairs and practice the target language in pair work, which is also the way to achieve the objective. The CCQ strategy is also very important strategy when giving instructions. Most of the time I used to give instructions and clarify them in Spanish, however I have learned that by using CCQ (in its different levels: yes/no, or and wh questions) plus the modeling of the activity by the teacher, students can be doing it by themselves.
I also experience the observation and taking note of a partner’s class. I identify myself when observing my colleague. I made some observations and at the same time tried to think of possible ways to improve such sentences. This exercise helps in two most important ways, one is that I learn from someone else’s teaching strategies and I become aware of the learning process occurring at a certain moment
. It also gives me the chance to help my partner with their puzzles and motivate them with the positive strategies used.
In conclusion, I have learned to pay attention to my students needs and their learning style in order to helps them in the process of learning the target language. So, now I see the language learning process from the learner’s point of view, however it is necessary to see the language teaching process in order to be aware of the best strategies to use in a class.
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On Monday evening it was my first class of the week and I prepared a class on giving directions in the classroom and asking for something by using the verb phase “Lend me…”. A great moment came to me when at the end of the class I made them to play a role on the classroom, one student had to be the teacher and another has to be the student. Unfortunately, I just had two students in the class Gilmar and Nelly. Gilmar is a hardworking student who likes English a lot and he is always practicing what he learns. Nelly is a very beginner student; she said that this was her 4th English class. I assigned the task and they choose a character. Gilmar was the teacher in the play and Nelly was the student. I was very excited at the end because Gimar gave almost all the directions to Nelly
 and she follows them in an accurate way, and she even used polite expressions such as thank you. Though I was expecting for them to use at least one time the expression “lend me” I later remind that I did not ask specify anything about the vocabulary they had to use
.
	INTERPRETATION
	GENERALIZATION
	PLAN ACTION

	Something that hindered student’s learning was the different level of English they have.
In what way did this hinder their learning? What students in particular? Why? Please say more here.

	Students that have different levels in a class are challenging for teachers and we need to scaffold them smoothly so that they can rise their level. We can also have students who have a better level helping them.


	 I will practice try to have students of a high level working with low level students in order to help each other.
What will you do if the higher-level students get tired and bored of this?


	Another hinderer that I experience in my class was at the end in the role play. My students did not use the verb “Lend me…” to ask for something. 
How did this hinder their learning? Please say more.
	It is necessary to make students clear about the vocabulary they are going to use in the role play. Otherwise, they might not use it.
True. However, if it’s a fluency task and you tell them what language to use it is no longer a task in which students have freedom in terms of the language. This should come naturally.

	I will CCQ my instructions before they do a role play especially the vocabulary they have to use.
How many CCQs will you use? What type of CCQs?


	Something that helped me was Gilmar’s willingness to help.
How did this help? Say more please.
	Learning in community helps learners improve their English level.
I agree with you 100%. Why do you say this? How does this happen?
	I will to do pair work and have students with a higher level working with students of a low level.
This seems like the same as your 1st action plan.

	Another thing that helped me was the use of gestures and modeling the activities for students to grasp the meaning of some directions used in the class.
What students did this help? How did you see this happening?

	Students grasp the meaning of a miming direction faster when they look at the action and listen to the expression.
I agree with you. 
	I will consider using miming and eliciting the direction every time.
I am sure miming will help you make instructions much clearer for your students. I’m wondering if this will always be possible to do. 
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On Wednesday evening it was my second class of the week and I prepared a class on the demonstratives “THIS IS/ARE and THESE ARE/ARE. At first, during the ECRI activities using the singular demonstratives I was excited because all the students were using the grammatical structure very well
 and they were speaking in pairs using the question using the grammar. By this moment they were able to ask the question: WHAT IS THIS? And WHAT IS THAT? Without experiencing any trouble. About 35 minutes of my class have passed by and I started to introduce the plural of the nouns we had been using. Students were able to elicit the plural of almost each word from the vocabulary and
 as I thought I was running out of time I began to introduce the plural demonstrative by writing a plural sentence on the board. I elicit some other sentences using the plural demonstratives and pointing out some classroom objects that were near me and far from me, and they hesitated for a while at first. But then, they just grasp the idea of using THESE ARE for plural objects near them and THOSE ARE for plural objects that are far from them. I was amazed when I hear them using ARE after THESE and THOSE and they just listen to me once to say it. Suddenly, my partner who was checking the time signal me that I had only 10 minutes to finish. I started to think about my objective and I thought that it was going to be difficult to achieve it because I had just introduced the plural form of the demonstratives. I did a TPS activity with some flashcard for them to ask the question WHAT ARE THESE/THOSE? And it was a little difficult especially for some students who had a very low level. For this class, there were two new students: Milagro and Nichole. Milagro is an adult student and has a very low level and she is not very expressive when speaking turn to speak English comes; on the other hand we have Nichole who is a young girl but has mid beginner level. 
About 3 minutes, and after trying to make my students use the plural grammatical structure of the demonstrative, I dared to go into the fluency activity. It was a mess 
because my students get confused with the singular and plural demonstratives. I think something that hindered my student’s learning was that they were not clear about instructions. Another hindrance was that probably that task was higher than their own level.

	INTERPRETATION
	GENERALIZATION
	PLAN ACTION

	Something that hindered students learning was the amount of target language I planned to teach in that class.
In what did this hinder their learning? Please say more here to have a clearer sense of what you are thinking. 
	Students learn and use the singular form of demonstratives and the question WHAT IS THIS/THAT? in a 50 minute class, and the plural form and the questions in a second class.
Do you think this is always true? Does this apply to all and any context?
	 I will plan the topics for my classes according to the time and student’s rhythm of learning.
I think this is a smart action plan to think about. How might you discover what their rhythm is?

	Another hindrance that I experience in the fluency activity that probably was the one that influenced the most in not getting the objective was the unclearness of the activity instructions. 
I am unclear here. What was the hindrance in the fluency task?
	It is necessary to make students clear about what they are going to do step by step. Then we need to use CCQs and chunking the instructions.
All three of these sound like helpful conclusions!

	I will chunk the instructions and use CCQ to make sure that students understand what they do.
How can you make this action plan more measurable? How many CCQs? In what way will you chunk exactly?


	Something that helped my students learning  was that I introduced the topic by make them clear about the distances of objects (near/far from) in order to introduce the singular demonstrative THIS and THAT.
It sounds like you used context and maybe even realia to help your students understand the meaning of the vocabulary. 

	Scaffold students is very important and also setting the environment by activating student’s schema and make them cognitive aware of structures in the target language.
I agree with all of this, but I would like to hear your voice more. Why do you think all of this is important?
	I will always try to make students aware of differences in sentences structures by having activities that activate not only their schema, but also having then go into cognitive processes of language learning.
The idea of “go into cognitive processes of language learning” is too general. What is one thing you’ll do in order to accomplish this?

	Another thing that helped me was the use of realia to have students speaking using the target language.
How did this help exactly?

	Students need to use language the most close to real life the better. So, using realia is something useful to do. 
I agree with you. Why do you think this is important?
	I will consider using realia in every class that could be possible, and that is important because it give a real appreciation of the use of the target language in real life situations.
I am sure this will help your students’ learning and understanding of vocabulary.


Oscar,

It has been a pleasure reading and commenting on your extended reflection for this week. Thank you for all you hard work, passion and dedication. 

From your essay, I really enjoyed reading about the amount of learning and greater sense of awareness that you have gained throughout the first week of the course. I loved reading about the connections you are creating between the theory we see in workshops and your practice teaching. I am excited about learning more about you as a learner and as a teacher the next coming weeks!

In terms of your DAPAs, I noticed that you did a good job choosing meaningful activities to describe and providing descriptions that were objective and focused on the facts. I want to encourage you to think about adding more in your interpretations and generalizations in terms of why you think something was helpful or a hindrance. Please read my comments above in the DAPA charts for more details, examples and feedback. 

This extended reflection has met the requirements and is a pass.

Once again thank you for all your hard work and for putting so much love and effort into everything you do.

With gratitude,

Roger(
�You are making an important and essential connection here between theory and practice. I’m curious to see how this jump felt for you and what you learned from this jump. (


�Thank you for sharing this information. It helps a lot to better understand you a teacher knowing what your process has been like and what you seem to be shifting towards. 


�This sounds really interesting and I’m glad to see that you are referring to your learning from both the perspective of a student and as a teacher. In this paragraph you mention that youhave learned specific content. What content has been most meaningful to you so far? I would love to hear more about this! 


�It’s excited to see that you have been able to use ECRIF in practice and that you have see it work successfully. Congratulations on achieving this! (


�TPS is indeed a powerful and a very helpful strategy. What other purposes do you think it serves besides helping students memorize target language?


�This is true. I personally love taking notes when observing because it also allows me to learn new activities and techniques. For me is a huge opportunity for learning more about learning and teaching. 


�What were these instructions that he gave her? How did she follow him? What did she say and do? I suggest adding these details to create a much more specific picture for what happened.





�Good job choosing a small slice of a moment to describe. It’s great to see that you can choose a small moment rather than a big chunk of time. 


�This sounds like an action plan to me. 


�Include here if possible exactrly what they said to make this description more specific and relaible.


�Can you include examples of what the students were saying?


�This is an interpretation. What did you see happening that made you think it was a mess? Describe what you saw, not what you think about what you saw.


�Theese are also intepretations because you are saying what hindered learning. 





